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featuring their children’s work 
and progress. These reports 
are well intended and provide 
opportunities for parents inter-
action. The larger community 
outreach process primarely 
takes the form of advocacy 
campaign and local media ap-
perances.

Strategic orientation 
Strategic orientation implies 
careful consideration of the re-
lationship between means and 
ends. All available resources 
will be examined in terms of ef-
ficiency and effectiveness. The 
strategic model orientation is 
the result of a process of nego-
tiation and a chain of decisions 
(selections). The criteria for 
each selection – such as poten-
tial benefits balanced by the 
related risks – and the options 
themselves will be negotiated. 

Successful execution of the 
model requires detailed plan-
ning, strict quality control 
and oversight during the im-
plementation process. The 
methodological approach sug-
gested will enabled that model 
scope, costs and timing are 
kept under control, helping the 
team to increase quality and 
minimise risks. Objectively 
verifiable indicators (monitor-
ing & evaluation indicators) 
are to monitor progress and 
the backstopping support on 
the site is to ensure the model 
stays on track throughout its 
implementation phases.  

The tutoring model we devel-
oped does not rely conclusevily 
on any other in the world. We 
rather tried to put together ele-
ments of different programs 
that would be sustainable, use-
ful and deemed possible to 
work out in Serbia. Neverthe-
less, we thoroughly looked into 
the EU, USA and Israel practic-
es in tackling ESL. This being 
said, we labeled our model with 
the mission to strengthen chil-
dren’s social, cultural, and intel-

2.3. THE HUB lectual growth by improving 
their learning skills while at the 
same time ensuring that enjoy-
ment is a fundamental part of 
that growth. In the heart of the 
model is the one-on-one rela-
tionship between a caring tutor 
and a child. At the same time, 
the model is all about outreach: 
putting in use the existing 
community resources (through 
PPP) and  working to involve 
parents and caregivers in the 
program. This combination of 
tutoring and outreach model 
components is a strong feature 
of its success and determinant 
factor of its sustainability as in-
stitutions involved are creating 
longterm partnership relations.  
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The model serves children/
pupils in elementary schools, 
grades 1-8. Tutoring takes 
place at pupils schools and 
is closely monitored by local 
coordinator/s and assisted and 
backstopped by independent 
WEBIN specialist. 

The tutoring sessions are em-
bedded within a larger social con-
text and as such we realize the 
model needs to be expanded as 
to serve larger school popula-
tions, cover more schools and 
include larger number of the 
youth at risk. This might require 
some modifications to reflect 
local level specificities, but it 
mostly relies on specific mark-
ers of success of the program 
which are determined (what 
strategies work and how to 
replicate them) through the 
system of monitoring and eval-
uation, so that these features 
could be replicated in any fur-
ther expansion in other munici-
palities within Serbia but also 
in throughout the region. Here, 
the model also constitutes a 
singular site for research activities 
– as in its essence it is a form of 
social experimentation.

Although the primary focus 
of the TUTORING SERBIA 
program remains increasing 
the youth at risk learning ca-
pacities and proficiency, its 
particular importance is that it 
also provides for an environ-
ment that encourages develop-
ment of numerous social skills, 

YOUTH AT RISK 
OF ESL FOR LOW
ATTAINMENT 
LEVEL BEHAVIOUR
PROBLEMS
(prevention element)

YOUTH AT RISK
OF ESL FOR LOW
ACADEMIC
ACHIEVEMENT
(intervention element)

Figure 5: 
Prevention and Intervention Model Elements                                        

including confidence and en-
thusiasm for learning. And this 
forms a universal societal ben-
efit regardless of where and/or 
when the model is implement-
ed. In other words, the model 
has both prevention and inter-
vention logic. Tutoring styles 
naturally vary, but the model 
follows closely and constantly 
devise strategies to incorporate 
best practices in increasing stu-
dents’ learning capacities and 
comprehension. 

Cost arrangements

Tutoring programs realized 
in different societies and 
continents, indicate that the 

expences connected with the 
successful implementation are 
affordable if the whole com-
munity is sensitive enough to 
comprehend their long term 
benefits. In most of the coun-
tries, program costs are born by 
combination of local commu-
nity development grants and 
general fundraising. Much of 
the operational budget comes 
from inkind services, contribu-
tions from the community that 
keep the costs down, i.e. en-
sured school space and learn-
ing equipment and materials, 
transportation, etc. Tutors are 
volunteers or possibly funded 
by the state work-study pro-
grams. Fundraising from the 
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corporations acting in a social-
ly responsible manner to obtain 
small stipends money for the 
tutors and cover their monthly 
transportation costs may also 
be possible. Further on, the 
schools are eager to open the 
doors for tutors and provide the 
necessary space and materials. 

The model currently being 
piloted in the RS is cost effec-
tive and self-sustainable as it 
combines and puts in a more 
efficient and effective use the 
existing resources provided 
within the local community. 
This rational approach to the 
costs incurred in the model im-
plementation is possible as the 
it relies on a strong involment 
of all the local actors with nor-
mative prerogatives in different 
aspects of elementary educa-
tion and who are already work-
ing with children and youth.

Model components 

TUTORING SERBIA program 
as explained above, is based on 
a model underpinned by the 
two components: 

1) Local PPPs

The model strives to use the 
existing legislative frameworks 
and local structures in order to 
connect them and foster the co-
operation among them that will 
result in the early school leav-
ing prevention, intervention 
and monitoring. Local actors 
and community approach to 

the issue is therefore the model 
1st component upon which the 
tutoring practice is depend-
ent. Local PPPs for ESL reduc-
tion are constituted of repre-
sentatives coming from local 
self-government authorities, 
schools, parents associations, 
higher education institutions, 
social work centers, youth of-
fices, and NGOs that will be 
dealing with the drop-out pre-
vention. Particular importance 
is devoted to the participation 
of local authorities as they can 
invest expertise and finance in 
networking between relevant 
partners and facilitating the 
transfer of knowhow, and can 
provide support for a more 
structured approach to work 
with young people at risk. Also, 
they can build networks for the 
early detection and support 
of youngsters with problems 
in their school which could 
quickly link tutees with tutors 
who can provide support and 
guidance, help to avoid expul-
sion from school or ease reinte-
gration. The local partnerships 
are built and particular roles of 
each partner defined through 
workshops and formalized 
through signing the Memo-
randum on Cooperation by all 
partners. An expert team within 
each local PPP will be formed 
and engaged to perform tasks 
related to the selection of tu-
tees, selection of tutors, and 
monthly monitoring and pro-
fessionally supporting tutors 
work with youth at risk. This 

team will preferably consist of 
specialist in the areas of social 
work, psychology, pedagogy, 
and education, coming from 
different institutions forming 
the local PPP. 

2) Tutoring work with youth 
at risk  

Responding to the needs of 
modern day society that neces-
sitates independent, creative 
and flexible personality, the 
pivotal form of tutoring model 
is individual work, following 
the principle of one-on-one 
working arrangement, i.e. one 
tutor at the time provides learn-
ing support to one pupil only.  
It is envisaged that over the 
course of academic year, a tu-
tor works with his/her tutee for 
2 hours per week. Individual 
approach is the working ar-
rangement in which each pupil 
independently works on his/
her assignment putting all ef-
forts and strenghts into it. His/
her tutor tries to the best pos-
sible way to keep the learning 
process individual through pro-
viding the tailor-made learning 
support that corresponds with 
the specific  needs and indi-
vidual characteristics of each 
child. Working one-on-one with 
the child, the tutor fosters his/
her creativity, independance 
and self-reliance and studying 
habbits for future learning on 
his/her own. 
In order to make the job easier 
for the tutors and help the tar-
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geted young person at risk of 
ESL, i.e. tutee, as much as pos-
sible, the model suggest that 
each tutor from the set-off pose 
to him/herself the following 
questions and answer them 
(with the tutee’s assistance 
where applicable):

  • What specific achievement is 
desired for us to accomplich?
  • In what practical ways will 
our success be measured?
  • Is this goal attainable, practi-
cal, and in alignment with the 
student’s overall abilities?
  • Over what period of time will 
this goal ideally be reached?
  • What milestones can be set 
between the starting point and 
end goal to monitor progress 
and modify tactics?

  • Is there anything specific 
about the student’s situation 
that might interfere with reach-
ing the set goal?

Support provided to tutees in 
enhancing their learning skills 
and capacities may take one or 
several of the following forms:

  - Meaningful learning 
  - Learning though discovering  

  - Convergent learning – logic based 

  - Interactive learning 

  - Practical learning 

Tutors may apply the following 
working methods: 
  - Exposure 
  - Dialogue: providing guiding 
lines 
  - Description 	

  - Explanation/clarification: 
demonstration through intro-
ducing practical examples and/
or use of didactic materials
  - Practice 
  - Participative method

During the course of working 
with tutee, the following tasks 
and goals should be achieved:
  -  Learning how to learn – pre-
senting different strategies and 
learning methods 
  - Focused learning – focusing 
towards the set goal 
  - Homework 
  - Repetition of lessons learned 
  - Cooperation with parents, 
teacher/class master professor 
in terms of information and 
experience sharing and upgrad-
ing of relations 
  - Social development and cre-
ating relation based on trust

The role of space
The suport to tutees will be 
provided in their very schools 
following the regular school 
classes or in a suitable space 
provided by the local munici-
pality stakeholder, e.g..  The 
choice of space is based on nu-
merous criteria discussed and 
approved within each local PPP, 
but for the most part it is sug-
gested that school provides ad-
equate space as this is the place 
connecting all the stakeholders 
in the process, i.e. pupils/tu-
tees, tutors, parents and teach-
ers/professors, psychologists. 
Moreover, the school is a safe 
environment the tutees know 

well and are used to, equiped in 
accordance with all the neces-
sary quality assurance stand-
ards for sucessful teaching. 

As already mentioned, the 
tutoring takes place after the 
regular school classes, or im-
minently before the begging 
of classes which is determined 
in advance and on the rela-
tion tutee/parent – teacher/
professor – tutor. Our schools 
are equiped with the neccesary 
didactic material for making 
tutoring possible as well as ad-
equate architectoral-normative 
conditions, i.e. enlightened and 
furnished classrooms, etc. All 
this provides for the maximum 
result and realization of good 
and friendly relations between 
the tutee and tutor. Also, one of 
the reasons for implementing 
project activities in the schools 
is that in doing so, the imple-
mentation of model activities is 
one step closer to be integrated 
in the long run into the regular 
school system (possibility for 
its institutionalization grows). 
In itself this approach inevita-
bly leads to the project self-sus-
tainability, the notion of which 
the project implementation 
team puts high on the agenda.

Who are the tutees?

As stated before, in Serbia 
youth at risk of ESL usually 
comes from empoverished 
families, local/rural surround-
ings, Roma or migrant families. 
In general we distinguish two 
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categories of youth in risk of 
dropping out from school:

 1. youth with difficulties in 
learning and understanding the 
lectures (poor overall school 
performance record, marginali-
zation in terms of difficulties 
experienced in learning school 
lessons, language barrier as 
the main obstacle in successful 
learning)

 2. youth with bihavioral/disci-
pline disorders (failing to fit in 
the peer environment, low at-
tainment 

Selection process                                                     

The selection process of tutees 
is conducted in close coopera-
tion with the following local 
institutions, whose delegated 
representatives are forming 
the expert team for the tutees 
selection:  

  - Representatives of the school 
system, a multistakeholders 
team of individuals with dif-
frent professional orientation 
(pedagogist, psychologist, class 
master professor or teacher for 
the lower grades, school principal)

  - School Parents’ Council as 
one of crucial bodies respon-
sible for the selection and mo-
tivation of pupils to join the 
turoring program 
  - City Government, e.g. Secre-
tariats for Education
  - Center for Social Work                                                

However, the final selection 
criteria are based on the local 

YOUTH AT RISK 

SUGGESTED 
CATEGORIES

Figure 6: 
Youth at risk Model Categories

Children showing low academic performance

Children with socialization issues

Children from large families

Children who are behaviourally neglected

Roma and other ethnic minorities children

Migrant workers children

Children coming back from a medical treatment

Children from impoverished families

needs, and are therefore the re-
sponsibility of the local PPP.

Why become a tutee?                                               

1. Improve your school record                           

2. Increase your self-confidence

3. Learn how to study more ef-
fectively

4. Get first hand tips on assign-
ments, exams, etc. given by 
somebody who went through 
the same course not so long ago

5. It is free of charge

Who are the tutors? 
Students in their junior or sen-
ior year of undergraduate stud-
ies coming from a broad range 
of faculties/other higher educa-

tion institutions (working most-
ly with tutees whose academic 
performance is at the low level 
- acting in an intervention man-
ner), or youth workers (working 
mostly with tutees whose at-
tainment level is low and who 
express behaviour problems 
– acting in a prevention man-
ner) who attended training on 
working with children and suc-
cessfully passed the final tests 
are qualified to become the 
tutors. Based on the criterion 
above, the model distinguishes 
between a) tutors whose core 
work is oriented on the meth-
ods of learning; and b) tutors 
whose core work is related to 
the increase of learning motiva-
tion in youth at risk.   
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Tutors training/orientation
Two-day training or one train-
ing of trainers (ToT) orientation 
session organized for the local 
PPP representatives followed by 
their delivery of an orientation 
session for the tutors, take place 
in the framework of preparatory 
work resulting in the completed 
selection process of tutors who 
will be responsible for direct 
work with the selected tutees.
In terms of contents, these 
training/orientation sessions 
with aim to introduce the par-
ticipants to concrete model im-
plementation steps in working 
with tutees, purpose, expected 
results and the methods we 
seek to apply. This is also a 
stepping stone for the tutors 
(and PPP representatives) to 
get familiar with the identified 
ESL issue we want to tackle 
and prevent, and the begging 
of their active participation in 
the life of the community they 
live in. Furthermore, our de-
tailed training/orientation ses-
sions design is suggested to be 
drafted together with local PPP 
coordinator/representatives 
and it to preferably cover the 
following topics: 
  - Communication – basic 
aspects, its significance  and 
prospect for improvement 

  - Learning styles and strategies 

  - Leading the group 

  - Personalized approach 

  - Managing the crisis situation

  - Monitoring and evaluation, etc. 

Selection process

Following the carefully con-
ducted training/orientation 
sessions, the process of selec-
tion begins. In order to make it 
fair and ensure equal chances 
for all the participants, the 
selection process is based on 
tests scores. This method is 
measurable, easy to assess and 
it creates a general picture of 
both one’s knowledge base 
and character traits. Here the 
model takes a comprehensive 
approach and thus tests an in-
dividual’s general knowledge, 
information acquired, manage-
rial and teaching skills, team 
work, motivation, readiness and 
dedication. For this purpose 
tutors-to-be take the following 
tests: (1) General Knowledge 
Test (GKT), which includes 
general and informative knowl-
edge questions); (2) Situational 
Judgment Test (SJT), which 
includes managerial and teach-
ing skills and motivation, ques-
tions (3) Group Belonging Test 
(GBT)20, which includes team 
work, readiness and dedication.  
The outline of each of the tests 
is provided here below:
1) GKT in brief: The test aims 
at revealing the student’s gen-
eral knowledge and information 
gained and adopted as well as 
their logical thinking. This test 
forms an important part of the 
selection criteria.

2) SJT in brief: The test is de-
signed to show the student’s 
responses to various situa-
tions he/she may be exposed 
to in their work with pupils, 
their line of thoughts and deal-
ing with the possible crises 
situations. This test presents 
a comprehensive overview of 
human reactions in responding 
to being placed in the given 
situation.   

3) GBT in brief: The test indi-
cates on the level an individual 
can function well in a group, 
share the information and up-
grade numerous skills, as well 
as individual overall development. 

The highest combined score 
will indicate on the students 
that suffice the criteria to be 
able to work with the selected 
tutees. Several participants-vol-
unteers will be placed onto the 
reserve list according to merit-
based principle. The Commis-
sion constituted of local PPP 
expert team members will, in 
the last stage of the selection 
process, interview the short list-
ed candidates in order to reach 
the final decision and close the 
selection process. The Com-
mission is usually formed out 
of the professional staff coming 
from different institutions with-
in the PPP including a school 
psychologist, representatives 
from the center for social work, 
city/municipal government, 
etc.  Tutors team leader will 
also be selected at this point. 

20These tests are provisional only. The 
local PPP is responsible for choosing 
which tests will be taken
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He/she will coordinate tutors 
work and communicate urgent 
matters with the Commission 
members throughout imple-
mentation process. 

What could be the motives for 
a young person to become a 
tutor?

1. Volunteering one’s time to 
others who struggle with pass-
ing school lectures indicates on 
one’s kindness to assist others, 
while commitment to main-
tain weekly tutoring position/
schedule form an impressive 
part of one’s CV 

2. Other personal and/or pro-
fessional interests, i.e. connect-
ing one’s academic background 
with practice, developing  new 
soft skills, and so forth 

3. Get a certificate in tutoring 
at the end and /or even ECTS 
credits

4. Sense for group belonging – 
development of youth friendly 
approach 

5. Getting actively involved in 
the development of one’s own 
local community; Direct partici-
pation develops one’s personal 
potentials 
6. Use the chance to inspire 
others to once become tutors 
themselves

7. Increase the sense for re-
sponsibility with respect for the 
community and individuals

8. Society’s positive recogni-
tion of delivered measurable 

results and effects of the work 
one does

9. Meet fellow peers across the 
country and expend your social 
network!                                      

Matching tutors and pupils 

The matching process between 
tutors and tutees is conducted 
by the tutors’ selection Com-
mission which pairs the partici-
pants based on the information 
received on them, paying close 
attention to provide the best 
tutor possible to a tuetee with 
specific requirements, i.e. diffi-
culties experienced with certain 
subjects, low motivation level 

for learning, etc. The first en-
counter between a pupil/tutee 
and his/her tutor is planned to 
take place in school surround-
ings (or another suitable space 
as agreed upon by the local PPP 
members), during the group 
meeting that will include the se-
lected pupils/tutees and  tutors 
and responsible school staff 
-teachers/professors, psycholo-
gist, and parents. The meeting 
commences with a brief 15-min-
ute program/model presenta-
tion and information on the 
support network, followed by a 
30 minute workshop enabling 
pupils and tutors to get to know 
and familiarize with one other.

 

Forming of 
local PPP

Selection of 
tutees and 
tutors

Matching of
tutees and 
tutors

Tutoring work
with youth 
at risk

Monitoring
and
evaluation

2

3
4

5

1

Figure 7: 
Tutoring Model - Milestone Activities in 5 Steps
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As previously indicated an 
overall objective the successful 
implementation of this model 
should bring about is prevent-
ing and reducing the dropping-

2.4. OBJECTIVES AND RESULTS

out of pupils from the elementa-
ry schools throughout Serbian 
municipalities and through 
providing the system of support 
and mentoring. Apart from this 

general objective, several ma-
jor specific accomplishments 
are expected to result from the 
implementation of both model 
components (see Figure 8).  

Bringing together and strengthening local community 
actor’s ties in dealing and understanding the ESL issue 
Puting in use all available community resources for 
achieving a common goal  
Promoting solidarity, volunteering and corporate social 
responsibility, etc.as important community values 
Developing  a long term comprehensive support 
network and model institutialization
 

Increased achievement in specific subject/s, comprehen-
sive knowledge increased, learning how to learn 
 
Increased socialization, attainment,  self-esteem, motiva-
tion to learn and succeed, relationships formed with peers, 
being part of peer network
 
Increased parents participation and feedback
 
Increased importnace of youth-friendly peer learning

PREVENTING AND REDUCING THE 
DROPPING-OUT OF PUPILS FROM 
THE ELEMENTARY SCHOOLS

OBJECTIVES 
UNDER 
MODEL 
COMPONENT 1:
LOCAL PPPS 

OBJECTIVES 
UNDER MODEL 
COMPONENT 2:
TUTORING 
WORK WITH 
YOUTH AT RISK

Figure 8: 
The Model Objectives 
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2.5. THE STAKEHOLDERS  

As the model components are 
ambitiously set to become in-
stitutionally recognized and 
accepted into the educational 
system, it is pivotal to pay close 
attention to all of its numer-
ous stakeholders, direct and 
indirect beneficiaries and spe-
cific roles played and entwined 
around them. In the following 
paragraphs it is set out the in-
stitutional framework the mod-
el is situated in on national and 
local level. 

1. On the national level the 
main interlocutors important 
for providing institutional sup-
port and thereby enabling long-
term model perspective and 
sustainability, include:

Ministry for Education, Science 
and Technological Develop-
ment of the Republic of Serbia  

The MESTD assumes the re-
sponsibility for drafting and 
proposing all country’s poli-
cies in the area of education. 
Particularly targeted inter-
locutors are coming from the 
Ministry’s Sector for Preschool 
and Elementary Education and 
Upbringing. The Ministry may 
take an active role in the pro-
cess of schools selection as well 
as in tracking ESL rates and 
promotion of its reduction. 
	

Ministry for Youth and Sports 
of the Republic of Serbia  

Notwithstanding the fact that 
The Ministry of Youth and 
Sports is in charge for Serbian 
young population between the 
age of 15 and 30, and in Serbia 
elementary school ends around 
a person’s 15 year of age, it 
would be quite important for 
the representatives delegated 
also from this Ministry’s Sector 
for Youth to be involved and 
well informed on the model 
implementation and the related 
progress in ESL reduction. This 
is especially important also 
for the long term tutoring pro-
gram implementation that will 
involve also population in the 
secondary schools in Serbia. 

National Parliament 

Members of Parliament inter-
locutors important to be kept 
informed on the progress in 
ESL and prevention and inter-
vention model elements include 
those from the Committee for 
Education, Committee on Youth 
and Sports and Committee on 
the Rights of the Child. 

Social Inclusion and Poverty 
Reduction Unit (SIPRU)
This cross cutting Governmental 
Unit with the Deputy Prime 
Minister Cabinet is responsible 

for monitoring state of affairs 
in the ESL relevant fields, drafting 
and publishing the comprehen-
sive National Report on Poverty 
Reduction and Social Inclusion 
in the Republic of Serbia. Their 
valuable statistics includes data 
on dropout rate in RS. 

Institute for Improvement of 
Education and Upbringing 
(IIEU)

IIEU is responsible for accredi-
tation of new programs and 
training being introduced at 
the elementary and secondary 
school level. This is of importance 
for the possible model institutional 
acceptance envisaged after the 
evaluation of its piloting phase.  
2. On the local level the main 
model interlocutors include el-
ementary schools’ authorities 
(cooperation with the multidis-
ciplinary school team compris-
ing of directors, pedagogysts 
and psychologists, teachers, 
class master professors repre-
sentatives from the Council of 
parents), centres for social work 
and primary tutees’ families 
(parents or caregivers), youth 
office representatives, local 
municipal authorities (the Sec-
retariats for Education), Student 
Parliaments and organizations 
as well as parents associations.  



Tu
to

rin
g 

Se
rb

ia
 - 

D
ro

pp
in

g 
th

e 
D

ro
pa

ou
t R

at
e

42

Multidisciplinary school team 
School professional team holds 
the genuine responsibility to 
provide safe space for tutor-
ing sessions and enable an 
enhanced and continuous com-
munication between the pro-
gram implementation team and 
tutees parents. School authori-
ties are also a crucial partner 
for ensuring project sustainability 
over the long run and evaluat-
ing properly projects results 
and outcomes against measurable 
set of indicators or benchmarks.   

Local centres for social work 
Local centres for social work 
will be consulted in the framework 
the model implementation with 
respect to the process of tutees 
selection so that the procedure20 
is enhanced and based on valid 
set of criteria and taking account 
on their own experience and 
expertise. Centres may also en-
able somewhat better coopera-
tion with the selected schools. 
Through targeting tutees popu-
lation as the main beneficiaries, 
they also engage their primary 
families that may act more reluc-
tantly should there be no centre 
for social work involved. Here 
strategies and methods of psy-
cho-social support are applied. 

Pupils’/tutees primary family 
(parents or caregivers) 

The primary family a tutee is 
coming from is of crucial im-
portance for tracking of child’s 

school progress and social 
development and is also a key 
linkage in relation school-child-
model implementation team. 
Their active participation and 
feedback on children progress 
is of particular importance for the 
evaluation of the obtained results. 

Local municipal authorities 

Local municipal authorities play 
pivotal role in assembling and 
coordinating the tutoring program 
as well as the monitoring of suc-
cessful mode implementation. 

Youth offices

Youth office representatives 
form an important part of local 
PPP. Particular role of the youth 
office may be seen in advocacy 
and in logistical arrangements 
required by the model, e.g. ad-
ministration of the open calls 
for tutors, and so forth. 

Secretariats for Education 
These institutions may be of 
particular importance for the 
model sustainability as deemed 
to be handed over the imple-
mentation of tutoring program 
following the end of the piloting 
phase. They may assume the 
responsibility to select tutees, 
students and schools for fur-
ther and extended participation 
in tutoring program in their 
respective local communities. 
Acting as the main implementa-
tion agencies ensuring project’s 
sustainability over the long run, 
these institutions are also to be 
held responsible for the general 
tutoring program coordination.    

Student Parliaments 

Student Parliaments may be 
addressed as important stake-
holders for the recognition of 
students community work. Stu-
dent Parliaments are also im-
portant linkage and facilitators 
of students’ initiatives towards 
University and/or other HEI 
authorities. 

Students’ and youth workers 
organizations 

Acting at Universities and/or 
other HEIs and National Youth 
Council these institutions may 
be addressed through this model 
as important stakeholders for the 
recognition of students/youth 
workers community engage-
ment. In addition, these organi-
zations are perceived as impor-
tant mobilizers of students/ youth 
workers who want to be socially 
engaged during their studies.

Parents associations 

In those local municipalities 
where parents associations 
exist, these will be actively in-
volved and consulted in the 
model implementation as part 
of the local PPP and, where ap-
plicable, also with delegated 
expert team members. Through 
its implementation model, 
TUTORING SERBIA program 
therefore seeks to promote par-
ents voice in the development 
of educational policies and 
programs, whereas at the same 
time it recognizes parents’ cen-
tral role in and responsibility 
for their children education. 

20Detailed monitoring plan will be 
explained in the publication TUTOR-
ING SERBIA: Step by Step
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2.6. UNDERLYING ASSUMTIONS, 
RISKS AND SUSTAINABILITY 

Identified underlying assump-
tions as well as a series of risks 
whose effectuation might in-
fluence the probability for the 
models success are discussed 

Assumption Observations/Comments

An adequate number of tutees/pupils 
selected and willing to participate in 
tutoring program

An adequate number of trained tutors 
selected, available and ready to work 
on  the model through direct engage
ment with the tutees
Adequate tutoring space and material 
available and confined to be used for 
tutoring purpose by the schools

All implementation details clearly 
defined at the beginning of the model 
execution and fully respected by all 
parties involved

A long term support of beneficiaries 
and stakeholders, especially the 
Secretariats, municipal government, 
youth o�ces, and schools

In order to attain a good prospect for 
sustainability of the outputs, local PPP 
should be agreed and attested by the 
signed Memorandum of Cooperation 
with defined roles of all involved partners

An adequate number of schools 
applied to participate on the program

The involvement of schools, and the Centres for Social Work 
personnel on the model PPP, should ensure that an adequate 
children are selected and expressed their interest in participating.

Based on our sta� previous engagements, students are eager to 
volunteer and tutor. We assume no major di�culties provided that 
the selection procedure is defined in advance by the local PPP. 

As all school authorities will be involved in tutoring program and 
informed thoroughly on its rationale, we presume no di�culties will be 
faced regarding the provision of space. In case this however occurs.

Through preparatory, consultative meetings we will make sure 
all the stakeholders understand their roles and obligations 
connected to tutoring program. The monitoring and reporting 
system will provide a timely follow up. 

We assume that by the end of the model pilot organisational and 
manpower capacity will exist to organise a continuing, year on 
year tutoring programs involving more schools and districts 
across the country. This assumption is based on the establishment 
of applicable and results driven role model with carefully planned 
monitoring and reporting leading to positive evaluation. In this sense, it 
is our conviction that regardless of the political parties in power and 
in charge for education, positive results of the model should gener-
ally be able to attract political elite (of new and old cabinet alike) 

All parties benefit from clearly defined lines of responsibilities 
and benefits that the successful model implementation would 
bring to the local community development.

The schools are expected to be willing to join the project on the 
beneficiaries’ side as decreasing of ESL will be an indicator of 
their own success and openness to new initiatives

in forth coming pages. Comments 
on how issues might be ad-
dressed and any risks mitigated 
are provided for all considered 
assumptions and risks. 

Assumptions

Table 5: 
Underlying project assumptions
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Risks and sustainability

On the side of the risks, WE-
BIN has prepared a list of those 
whose effectuation might lead 
to some undesirable scenarios. 
Notwithstanding their exist-
ence, we have concluded, after 
cautious deliberation, that like-
lihood for their actual materiali-

zation remains at a reasonably 
low level.  In case they should 
however manifest, these could 
be maintained by the flexible 
approach and managed in ac-
cordance with the contingency 
plan devised to keep the project 
on track and play down their 
negative impact. A number of 
identified risks pertain to the 

general risks group whose ori-
gin is based on similar previous 
experience and which can be 
of a great influence regarding 
the successful implementation 
of any project in any field. An-
other group of risks pertains 
to pedagogical practice and is 
specifically relevant for tutor-
ing model implementation.

Risk Likelihood     Impact           Mitigation Strategy

These constrains may preclude or delay 
realization of model activities. WEBIN  team 
will engage in direct talks and organize 
meetings with institutions/sta� to prevent this 
kind of bottleneck. 

Since the number of stakeholders and beneficiaries 
is numerous, some delays in terms of information 
sharing and/or drafting documents are expected, 
yet the implementation team will take full 
responsibility to provide translation of all 
documents and ensure all stakeholders involved 
understand the importance of timely and 
accurate reporting and information sharing. 

Through strong and e�ecting advocacy tutoring 
program will aim to ensure that a number of 
certificates is awarded to all successful volunteer-
ing tutors. Moreover, we will try hard to discuss 
and identify any other possible mechanisms that 
would motivate tutors over the long-run.

Constraints in the 
collaboration and 
communication amongst 
involved involved 
institutions, or their sta�

Possible delays in the 
delivery of the requested 
documents and informa-
tion since these have to be 
provided also in English 

Lack of available  financial 
and/or other resources for 
continuing the tutoring 
programmes over the 
longer term and/or existence 
of other e�cient mechanisms 
that would motivate and 
reward successful tutoring 
providers to keep with the 
good work  

Low

Low

High

Mid

Mid Mid

Table 6: 
Risks, likelihood, impact and mitigation

Risks
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Risk Likelihood     Impact           Mitigation Strategy

Parliamentary elections and 
the campaign in place may 
lead to delays before the 
new cabinet is established 
and operational, and further 
loss of  time in renewal of 
contacts and ensuring their 
further support 

Starting date of the project 
is the begging of II school 
semester with no tutoring 
available during the 
summer break 

Fluctuations in the body of 
tutors for various raisons, 
e.g. leaving the project 
during di�erent phases, 
inconsistency in the tutoring 
lectures dynamics, etc.  

Lessening the number of 
tutees interested in 
participation on the project 

From our part we will be expecting these delays 
that may not directly jeopardize the tutoring 
itself, but rather postpone those events planned 
to take place with the Ministry or other important 
interlocutors participation. As soon as the new 
cabinet is set up, our contacts will be established 
or renewed with the relevant interlocutors. All else 
with reference to these delays is beyond our influence.  

In direct contact with the schools and parents, 
and local PPP coordinator, we will try hard to still 
enable tutoring for those pupils in strong need: 
who might face the risk of failing their grades. 

Regular team meetings arranged, positive team 
atmosphere  and nurturing relations maintained 
should prevent this risk from occurring; 
continuous contacts among team members and 
well led selection process will ensure existence of a 
larger number of students/youth workers who passed 
the training for tutors and are put on the reserve list.

Interactive and active relations between tutor
and tutee; larger number of participants 
engaged on the project; larger number of
school-partners informed on the project
activities and tutees success.

Low

Low

High

High

Mid Mid

Low High



Tu
to

rin
g 

Se
rb

ia
 - 

D
ro

pp
in

g 
th

e 
D

ro
pa

ou
t R

at
e

54

IN
T

R
O

D
U

C
IN

G
T

U
T

O
R

IN
G

 S
E

R
B

IA
: EARLY SCHOOL LEAVING 

PREVENTION AND 
INTERVENTION 
MODEL

www.wb-institute.org/tutoring.


